Shhh. Did You Hear? Gossip is an American Gothic Tradition!
	
	The assignments and readings contained in this module introduce gossip as a reaction to a deviation from societal norms. The sensationalized gossip stories lead students into the genre of gothic literature with a culminating activity focusing on the reading of William Faulkner’s “A Rose for Emily.” Students will read three non-fiction articles and a fictional story which demonstrate the effect of gossiping on celebrities and social icons. The objective is for students to recognize elements of gothic literature while gaining awareness of the impact of gossip on a community. 

The articles introduce the role of gossip in creating stories and maintaining the celebrity status of famous families. Students will then be able to connect the articles to the fictional account of the physical and social decay of a once aristocratic family. 

In Faulkner’s short story “A Rose for Emily”, the entire community gossips about the eccentricity of the main character, but does not interact with her on a personal level. Emily is revered due to her family’s past celebrity status, and it is the mystique surrounding her family that allows the community to create farcical stories about Emily. In the end, the reader learns how the actual story is more sensational than the gossip.  
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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

	Getting Ready to Read

Topic Introduction: 

Bring several gossip rags and magazines which sensationalize celebrities such as People, Teen, Tiger Beat, etc. Have student groups decide if any of the stories are true or merely sensationalized for magazine sales. Show students a two minute compilation of recorded gossip programs such as Talk Soup, and have groups create a categorical list of people the media loves to gossip about (eg., actors, singers, murderers, politicians, rich and famous, etc.). Then present a two minute newscast, and ask students to compare and contrast the gossip magazines and programs to news programs by creating a T-chart listing their similarities and differences. Have student groups read their compiled lists of who gossips and who is gossiped about in the media and in the community, and create a discussion which focuses on negative or poor communication (gossip) versus positive communication (discussions, etc). As a class, rank the list from least to most harmful, and this will lead into the pre-write activity.  

Activity 1: 

1. Create a list of people the media loves to gossip about. This list can be specific or general: Paris Hilton or Actress. 

2. On a T-chart list the similarities and differences of the programs you just watched.
Getting Ready to Read
Connect student prior learning of gossip and celebrity through a quickwrite to stimulate their cognitive thinking, and allow students time to contemplate how media manipulation contributes to the obsession with gossip. 

Activity 2: 
Quickwrite (5 to 10 minutes): What affect does media manipulation have on celebrities, and why is gossip so sensationalized? 

Each proceeding day of the module read and discuss one section of the five sections of Jim Rutenberg’s article “The Gossip Machine, Churning out Cash” with students and have them conduct an anticipatory activity. 

	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.

	Introducing Key Concepts
On an overhead, present the following role play scenario in order for students to participate in some of the requirements facing gossip writers and be able to comprehend how the appetite for any news on celebrities creates the dishonesty behind many of the sensationalized stories in gossip rags. The fictional stories in some cases are worse than the actual story and in some cases reporting the truth would actually have been more intense than the fictional representation:

Activity 3: 
Lois Lane you have ten minutes to reach Gotham City Hall to talk to the Joker before he is incarcerated. Rumor’s of his alleged affair with Batgirl have spread across the city and Batman is outraged, and you know how these stars get when their buried secrets surface. You must get this story before any other newspaper gets wind of the Joker’s impending transfer to maximum security. If you cannot talk to him personally, you had better discover how to break this story wide open as we are putting the social section on the front page! We need more subscriptions and we must keep the fantastic four from getting involved. Superman always seems to come to the rescue of these women, and we must not allow this story to leak out. Take Clark Kent and Jimmy Olson with you and I don’t want to hear about how city hall is haunted. I want a front page story by today with a picture, and you must include those advertisements for positive communication in one of the front page columns. By the way, did you hear the rumor that the Hulk is really a woman in disguise?  


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

	Surveying the Text
Students are ready to read the following three articles: Benedict Carey’s “Have You Heard?: Gossip Turns Out to Serve a Purpose”, Gregory Rodriguez’s “Believe it or not, Celebrity Gossip Can be Good for You”, and Carino Chocano’s “How Tabloid Trainwrecks Are Reinventing Gothic Literature.”

Break the article readings into two sections: Carey and Rodriguez are section one, and section two is Chocano. The final fictional reading is Faulkner which should take place after each of the other three articles is read and the activities are worked. Faulkner is the culminating reading and is fictional, and the process of this module is actually in three sections, and teachers should do the first two readings completely through to the end of the reading process (Carey and Rodriguez), then complete section two which is Chocano’s story, and then finish with Faulkner.    
Activity 4: 

Section 1: Begin by have students number the paragraphs in each article, and then answer the following: 

1. Read the titles of Carey and Rodriguez’s articles and predict the author’s purpose. 

2. Both articles are from renowned newspapers, one in New York City and the other from Los Angeles. Does the location of eastern and western United States affect the author’s style of writing and the reader’s expectations? 
3. Each article has a “tag line” or attention grabber. Which tag line entices you to want to read the article? How important is the title and attention grabber to a paper or article?

4. Notice the dates of the articles, and how would articles written in the 1800s and 1900s differ from these articles written in the 2000s?

Section 2: When reading Chocano’s article ask the following questions:

1. Notice the title and the date of this article. What do you predict this author’s purpose is and what is the content of her article?

2. How can a tabloid be compared to Gothic literature?

3. What is Gothic Literature, and is this genre still used today?

4. Is Chocano’s title as appealing as Carey and Rodriguez’s titles? Which paper would you be compelled to purchase?

Section 3: When reading Faulkner ask the following questions:

1. Does the title give you any insight into the story’s content?

2. As an example of Gothic literature, what might this story include?

3. This story was set after the American Civil War in a fictional southern county. How will setting play a role in the story?

4. What instances might you give someone a rose? 

	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.

	Making Predictions and Asking Questions

Activity 7: 
Section 1: When reading Carey and Rodriguez:
1. Read the first three paragraphs of Carey’s article and read the first two paragraphs of Rodriguez’s article, and predict what the article is about.

2. Who is the intended audience for each article? Does marketing to a specific audience alter how the article is written?

3. Carey introduces a teacher from California who claims that hearing gossip made her feel better about herself. Why does hearing about someone else’s problems increase self-esteem? 

4. Rodriguez claims he put off a political article to write about Paris Hilton. Why is this statement representative of the impact of media on gossip?

Section 2: When reading Chocano:

1. Read the first paragraph of the article. Who might this article be portraying?

2. Now read paragraph two and discuss how this story falls into the genre of gothic.

3. Based on the first two paragraphs predict the author’s purpose for writing this article.

4. Does the gothic fairytale representation of this celebrity peak the reader’s interest or has the media over-sensationalized this person?

Section 3: When reading Faulkner:

1. Read the first two paragraphs and predict what the story is about. 

2. Why did Faulkner go into such detail on his description of Emily’s house?

3. In the final line of paragraph two, Emily is said to be buried next to Confederate and Union soldiers. Why might this be significant?

4. Why does Faulkner compare Emily to a fallen monument?

	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary

Several of the texts contain words which are new to students. This chart allows students to create a written and visual representation of the word and its meaning. 

Activity 8: 
Fill in the chart with each word from all four texts as you read and keep this as a running log: is this a new word, what is the definition, and create a visual or written representation of the word. 
Word

Is this a new word?

Definition

Visual or written 

Representation

Malaise

Yes

Discontent or ill

(drawing or sentence)

Each group of four words are from each text: 

Students are placed in groups of three of four to work on one category of words and answer questions on each side of a cube. This activity is for students to work with the word rather than try to use mere rote memorization of the word and its definition. These words are from the four articles, and are to be conducted at one setting and this will prepare students for all of the readings.  
 Section 1, 2, and 3 :        

Category 1:Malaise, maladjusted, anomie, disenchantment

Category 2: Calibrated, marginalized, derogatory, devious

Category 3: Doppelganger, patriarch, decadence, phantasmagoric

Category 4: Gothic, vanquished, tarnished, inextricable
Activity 9: 
Break into groups and answer the following questions on each side of the cube you create (there are six sides to a cube and six things to do with each of the words in the category). In the end you will have four cubes complete with the following items on a side: 

1. Write the first word 

2. Describe the word (definition) 

3. Compare the word (synonym, and antonym)

4. Analyze the part of speech (noun, verb, or a combination, etc.)

5. Apply this word in a sentence or drawing

6. Address the level of speech: is this high, low, or colloquial language?


	
	Reading

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

In each of the three articles, students need to circle any words they are unfamiliar with as they read and highlight important facts. There are four texts to read, but the process is simple and should be divided into several days. 

Rodriguez and Corey are meant to be read as a unit, together, while Chocano is the introduction piece to Faulkner. 
Activity 10: 
Section 1: Read the Carey and Rodriguez texts and pay particular attention to what each author is saying. Highlight the important facts in each paragraph. 

1. Were your predictions correct?

2. Were you surprised about any of the information contained in the readings?

3. How do these articles represent the importance of communication?

Section 2: Read Chocano, and highlight and pay particular attention to words you may not know the meaning to:
1. What surprised you about the article?

2. Do you agree with Chocano’s claim that gossip is the modern gothic literature?

3. How does her use of language contribute to the effect of the article?

Section 3: Read Faulkner, and chunk the story and pay particular attention to the elements of gothic literature. 

1. What surprised you in the story?

2. How is the ending gothic and how does Emily fit the profile of gothic a character?

3. Who is the narrator and how does that affect Emily’s portrayal?


	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language

These articles contain several words which challenge students. Addressing these words illustrates to students how an author uses words and language to achieve a particular rhetorical purpose and how this purpose creates the emotion and logic of texts.  

Activity 11: 
Begin a vocabulary log on each word circled during the previous reading. This log needs to encompass all four texts. 

After completing the log, do a “Shades of Meaning” activity with our circled words.  

	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.

	Analyzing Stylistic Choices
The author’s stylistic choices in these articles and short stories contribute to the mood, setting, and overall tone of each text. Students need to see the how the language contributes to the author’s purpose, and how language is not randomly thrown on the page, but is carefully manipulated for an overall effect. 
Activity 12: 
Section 1: Carey and Rodriguez:

1. What does Carey and Rodriguez’s article have in common with the style of their writing?

2. What is different in their language and diction usage?

3. What is Carey’s tone?

4. What is Rodriguez’s tone?
Section 2: Chocano: 
1. What is the purpose of the extended example in the beginning of the article? 
2. How is the author’s use of language or diction shift during the article?
3. What occurs which prompts this shift in language?
4. Does the parallel shift contribute to the mood and tone of the article?

Section 3: Faulkner: 

1. Analyze the diction used by the author to create mood. 

2. Why does he use the community as a whole to add to the story?

3. What elements of Southern Gothic literature occur throughout the story? 

4. How does Faulkner use time in the story?

	Reading Comprehension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	Considering the Structure of the Text
Activity 13:

Section 1: Chocano and Carey:

1. Create an outline of each article detailing the type of information found in each text such as main points, supporting details, anecdotes, expert opinions and facts.

2. Compare the types of information found in each article.

3. Why does each author use different types of information to help get their point across? Which author do you believe best gets their point across and why?

Section 2: Faulkner:

1. Create a list of major plot points as developed in the story “A Rose for Emily.”

2. Now, use these plot points to create a timeline of events as they occurred chronologically.

3. What effect did the order in which events were presented in the story have on the reader?


	
	Postreading

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.

	Summarizing and Responding
Activity 14:

Section 1: Chocano:

1. Create a Say, Mean, Matter chart

Choose three quotations from the article. Copy these quotations under the “Say” column.

In the “Mean” column, state what you believe the quotation means in your own words.

Describe the effect each quote had on the article (including the style of writing and meaning) under the “Matter” column.

Section 2: Carey:

1. Write a rhetorical précis of Carey’s article.

a) In a single sentence give the following: 
          -name of the author, title of the work, date in parenthesis; 
          -a rhetorically accurate verb (such as "assert," "argue," "deny," )
          -a clause containing the major claim (thesis statement) of the work. 

b) In a single sentence give an explanation of how the author develops and supports the thesis statement.

c) In a single sentence give a statement of the author's purpose
d) In a single sentence give a description of the intended audience and/or the relationship the author establishes with the audience.

Section 3: Faulkner:
1. Write a one sentence summary of the entire story.

2. Write a five sentence summary of the plot.

3. Write a ten sentence summary of Miss Emily’s character.

	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).


	Thinking Critically

Activity 15:

Faulkner:

Create a Say, Mean, Matter chart to analyze character inferences.

1. Choose three quotations that contain inferences about Miss Emily’s character.

2. Copy the quotation in the “Say” column

3. Explain the inference you can make about Miss Emily in the “Mean” column.

4. Explain the effect of the inference. What would have been different if Faulkner used explicit characterization?

Activity 16:

Chocano and Carey:
Questions on Logos:

1. Did the authors use any logical evidence to support their claims i.e. facts, expert opinions, etc.?

2. What counterclaims did the authors insert into their articles?

3. Which article was the most convincing?

Questions on Ethos:

1. Did the authors use any logical evidence to support their claims i.e. expert opinions, explaining their own background experience, etc.?

2. Do you trust the authors? Why or why not?

3. What does each author’s style and use of language tell you about him/her?

Questions on Pathos:

1. Did the authors use any emotional appeals to support their claims i.e. loaded words, anecdotes, etc.?

2. Do your emotions conflict with the logical arguments in either article?

3. How does the article affect you emotionally? Which specific sections have the most impact?



	
	Connecting Reading to Writing 

	
	Writing to Learn
· Students will take what they have learned in their readings and apply it to a writing assignment. 
· The development of a thesis statement, followed by the creation of a brochure containing specific elements of Faulkner’s writing will allow students to develop cognitive thinking skills. 
· In the required prewriting and writing activities students gain experience with other forms of writing beyond the scope of the typical multi-paragraph essay. 

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).


	Using the Words of Others

· In the culminating activity students will synthesize aspects from “A Rose for Emily” into a brochure. This can be done through direct quotes or paraphrase. 
· Students will connect aspects of Emily Grierson’s life to their attraction by demonstrating knowledge of the short story and applying it to a fictional attraction of their choice. 
· The responses on the brochure’s back must in MLA format and a small section containing a works cited in also on the back of the brochure. 

	Reading Comprehension (Focus on Informational Materials)

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices

· Students are to create “mock” reviews of the attraction which they create. This allows students to develop rather than only recognize the “voice” in their writing. 
· In order to demonstrate and comprehend the tone and style of writing students must learn to develop these skills. 
· The review allow students to develop positive and negative reviews and use a variety of language styles in order to create the desired tone. 


	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.
	Reading the Assignment
Activity 17:

Teachers: Begin by bringing examples of travel brochures in a variety of formats to illustrate the visual and textual components in the genre. 

· Create a cluster map; in the middle circle write “Reasons to tour Miss. Emily’s house.”
· Shooting off from the center circle, students need to identify three concrete examples from the text, “A Rose for Emily” to persuade potential tourists to visit the newly developed attraction. Each bubble will address one of the following elements: Macabre element, Southern Historical reference fall of aristocracy, and third is to be determined by student choice. 

[image: image1]

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.
	Getting Ready to Write
· Students must work in groups to develop the types of information contained in the brochures: headings, examples, descriptions, language style, and other necessary components. 
· Locate examples of ethos, pathos, and logos within the travel brochure examples.

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis
Activity 18: 
Create a cohesive thesis incorporating the three reasons you generated in your bubble chart that will persuade tourists to visit Miss. Emily’s house. Then further develop your thesis with a corresponding sentence which rebuts a possible counter argument.


	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Composing a Draft

Activity 19:
 In landscape orientation, fold the right and left sides of a piece of paper into the center, so that the edges meet in the middle. On the front of the brochure, incorporating the two bi-folds, students will relate the name of the attraction (which students create), a catchy attention grabber slogan (they create), the location (including contact information), and a relevant image or images. The inside of the brochure must contain the three reasons developed in pre-writing (one reason per panel). Each panel must include information describing the reason in detail and a supporting image. On the back of the travel brochure, students need to create a map, and fictional reviews of past visitors to Miss. Emily’s house. The fictional reviews must contain concrete details and commentaries on the attraction. 

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

· This is not a traditional essay and must be organized into three sections. 
· The attention grabber is the slogan. 
· The title is the name of the attraction. 
· The images allow for versatility in utilizing different learning styles.
· The fictional reviews of the attraction allow students to develop several small paragraphs in which concrete details and commentary are required. 

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.
	Developing the Content
· The thesis statement created corresponds with the purpose for the attraction.
· Each trifold represents what students deem as the most crucial aspect of the story and why this aspect will stimulate a tourist’s curiosity. 
· The content of the brochure must come directly from Faulkner’s story. 


	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.

	Revising the Draft
Students will now need to work with the organization and development of their drafts to make sure their essays are as effective as possible. Students should produce the next drafts on the basis of systematic feedback from others. These drafts will be more “reader-based” than the first draft because the students will take into consideration the needs of the readers as they respond to the text. The process is as follows. 

Peer Group 
Activity 20: 

Students their rough draft brochure to class and address the following questions in a peer review sheet:

1. Which sections are confusing?
2. Which sections should be further developed?
3. Can I make the text more persuasive?
4. Have I followed the prompt and format?
5. Have I dispelled any possible concerns of potential travelers?
6. Are my reasons accurately based on knowledge from the text? 

7. Did I check for spelling and grammar issues?
8. Did I check for punctuation errors?
9. Are the visual representations appealing and relevant to the brochure?

10. What is one thing you liked and one thing you didn’t like about the brochure.



	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

	Revising Rhetorically


	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 
1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.
	Editing the Draft
The rough draft of the brochure needs to be transferred to the finalized card stock paper for the finished product. Students need to utilize the checklist of all brochure requirements. This is followed by editing for grammar and spelling errors. 
Activity 21: 

In this brochure, I must include all items listed in the prompt:

· This brochure is in landscape orientation.

· The left and right sides are folded to the center.

· The name of the attraction, slogan, location, and images are on the outside and encompassing both bi-folds. 
· All three reasons from the bubble chart are on the inside of the brochure. 

· There is only one reason per panel. 

· Each panel contains an image. 

· The back contains a map.

· The back contains reviews. 

· My name is located on the back panel along with a citation from the short story. 



	
	Reflecting on the Writing
Activity 22:

Students will write a one page response on their choices for the brochure. This paper will be in MLA formatting and will require an introduction, body, and conclusion. The format of the paper is not formal and will not necessitate a strong thesis. 

	
	Evaluating and Responding

	
	Grading Holistically

· Students are to be graded on each component of the module. The brochure should be graded using a rubric with points for each required aspect of the brochure. An of the rubrics can be used to grade the brochure: the CAHSEE, CST, the RIAP rubric, or a rubric for creative projects can be used. 

	
	Responding to Student Writing
· Students should be given a copy of the rubric before beginning the assignment which they turn in with their drafts and this rubric is returned to the student with their earned score highlighted. 

	
	Portfolios 
· The students will add drafts to their portfolios.


APPENDIX A

Reading Strategies

Book marks. Book marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form). They can also be used to facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text. See Burke for examples of classroom uses.
Chunking. Proficient readers monitor their comprehension and often “chunk” language—break it up into smaller units—within sentences to help them understand what they read. Chunking can be used with complex sentences or with longer passages, depending on the reader’s needs. Such divisions will vary from person to person. See Schoenbach et al. and Burke for examples of classroom uses.

GIST (Generating Interactions between Schemata and Text). Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words, phrases, and ideas; (3) put the reading material aside; (4) use the important words, phrases, and ideas to generate summary sentences; and (5) add a topic sentence. See Cunningham et al. for more information on this strategy.

Graphic organizers. By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas. Graphic organizers can also support comprehension and help students reflect on which parts of a text are the most important. See Schoenbach et al. and Burke for examples of classroom uses.

Quickwrites. A form of freewriting, quickwrites are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler).

Reciprocal Teaching. Reciprocal Teaching entails taking turns in leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points. It involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries. See Schoenbach et al. and Burke for examples of classroom uses. Also see Palincsar and Brown.

Rereading or repeated reading. Rereading increases readers’ comprehension and raises their confidence, especially with challenging texts. It also helps less-skilled readers develop fluency. See Schoenbach et al. and Burke for examples of classroom uses. Say, mean, matter. This strategy is the process of answering three questions as they relate to a reading selection: What does it say? What does it mean? What or why does it matter? The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau).

SQP2RS. This is the process of (1) surveying—previewing a text or part of a text; (2) questioning—listing two or three questions you think will be answered by reading the text; (3) predicting—stating three or four things you think will be learned by reading this text, then asking the class to narrow the list of questions to focus on three or four of them; (4) reading reading the assigned text; (5) responding—confirming and negating predictions, answering the questions already generated and asking new ones, and discussing the text with the class; and (6) summarizing— either orally or in writing. See Echevarria et al. and Vogt.

Talking to the text/annotating the text/highlighting. Writing responses and questions in the margins and underlining and highlighting key ideas are ways of increasing readers’ engagement with ideas presented in the text. These interactions with the reading material help to activate students’ prior knowledge and support their comprehension. See Jordan, Jensen, and Greenleaf and Burke for examples of classroom uses. Also see Davey.

Think aloud. Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and the students’ background knowledge and life experience. It is common to have students alternate reading sentences, paragraphs, or sections aloud. Think alouds help to make internal thinking processes observable. See Schoenbach et al. and Burke for examples of classroom uses. Also see Kucan and Beck for a review of the research.

APPENDIX B

Vocabulary Activities

Concept map. Teachers ask students to generate additional words, contexts, examples, and non-examples for a new term, concept, or key vocabulary word.

Cubing. Originally created by Cowan and Cowan Neeld, students freewrite about a vocabulary term, using each of the six ways to discuss the term: describe it, compare it, associate it, analyze it, apply it, and argue for or against it. Allow students to write about each “side” of the cube for roughly three minutes. After they have done all six sides, students can share or develop their own definition of the term.

Denotation/connotation making. Students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).

Frayer model. Students define the key concept, describe its attributes, compare and contrast it to other related concepts, provide examples for it, and explain why the example is appropriate. Using this model, the students can distinguish between examples and non-examples (Frayer, Frederick, and Klausmeier).

Rich use of language. Reading research shows that the more experiences and richer experiences students have with new words, the more likely they are to learn the word. Those experiences include opportunities for oral and written use of the new words as well as identifying and comprehending them in text. Teachers can provide students with more practice words by having them use the new words to create scripts for performing commercials, skits, role plays, poems, raps, songs, and so forth.

Self-assessment charts. These charts allow students to view key terms from the text to see whether they know them and, if so, to what extent. Students can then learn the words they do not know, and teachers will gain some insight as to which words may need direct instruction.

Semantic maps, webs, spiders. This graphic organizer is for categorizating, grouping, and organizing information.

Sorting activities. Students sort words by derivation or by concept. For a sorting activity, the teacher makes a list of words that are related either by root/derivation or by concept. The words are then listed on a grid and manipulated with signs or symbols. The teacher may choose to have an open sort (no headings stated) or a closed sort (the teacher tells the students what the headings will be).

Synonym/antonym chart with examples. Students identify synonyms for the new word given, increasing their list of words that are similar but also enhancing their own understanding of the word in relation to other words that share the meaning. To promote even more understanding and more words in their storage banks, students look at antonyms. Then they provide examples of the word in sentences or give the context.

What Am I? This is an activity in which questions are asked about what the vocabulary term is and what it is not on the basis of the meaning of the word. Students might explore one word and “teach” it to the class, sharing the clues discovered while studying the word.

Word trees. These are used for derivations and to build similar words on the basis of meaning.

Vocabulary notebooks or logs. These are used for the indirect teaching of vocabulary. With vocabulary logs, students direct their own learning as they identify and log unknown words that they find in text.

APPENDIX C

Key Assignment Words

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them. Sometimes this involves looking carefully at causes and effects.

	Analyze the Argument and the Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified on the basis of those reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas. Sometimes this involves a before-and-after comparison.

	Define
	Tell what a particular word or term means in your essay. Usually, this is not a dictionary definition; rather, it clarifies the way in which you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, and so forth.

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is. It usually means that you should argue that something is good or bad, and then discuss your reasoning.

	Explain
	Help the reader understand the reasoning behind your position by showing the logical development in step-by-step fashion. You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures. Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


APPENDIX D

Prewriting Strategies

Brainstorming. Based on free association, this is the act of making a list of related words and phrases.

Clustering/webbing. This is the process of mapping any ideas that come to mind on a specific topic. It involves writing a key word or phrase at the center of a page and drawing a circle around it, then writing and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.

Discussing. This is the act of talking with another person about one’s subject matter and grappling aggressively with the ideas in the process.

Freewriting. Based on free association, this is the strategy of writing for a brief period of time about anything that comes to mind.

Outlining. This is the listing of the main ideas and the details related to the subject in the order in which they will likely be addressed.

Questioning. This is the process of asking questions that will generate new ideas and topics. This process is often based on the five Ws and one H: Who? What? Why? Where? When? and How?

Scanning. This is the process of scanning and spot reading specifically to generate ideas and form opinions.

APPENDIX E

Strategies for Reading and Writing Rhetorically

PAPA Square

The PAPA Square is adapted from Maxine Hairston’s Contemporary Composition (short edition). Through a PAPA Square, students analyze the purpose, argument, persona, and audience of a text. 

Around the perimeter of the box, students answer the following questions in response to their own writing: Who is my audience? What is the persona, or public image, that I create for myself through my language choices and tone? What is my thesis or argument? What is my purpose or the desired outcome of my argument (i.e., what would I like my reader to do if he or she is persuaded my argument)? In the center of the PAPA Square, students identify the stylistic devices and the emotional, logical, and ethical appeals they use to persuade their audiences. These may include types of evidence, figurative language, text structures (e.g., cause and effect), and tone.


Purpose:



Audience:
Argument:


Persona:

Rhetorical Précis

In a rhetorical précis, students write a brief analysis of the content, purpose, and persuasive strategies of a text using the pattern below (from Reading Rhetorically by John C. Bean, Virginia A. Chappell, and Alice M. Gillam): 

Sentence 1: Note the name of the author, the genre and title of the work, and the publication date in parentheses; a rhetorically accurate verb; and a that clause containing the major assertion or thesis statement in the work. 

Sentence 2: An explanation of how the author develops and supports the thesis, usually in chronological order. 

Sentence 3: A statement of the author’s apparent purpose, followed by an “in order to” phrase. 

Sentence 4: A description of the intended audience, the relationship the author establishes with the audience, or both.

APPENDIX F

Evaluation Form

Based on the CSU English Placement Test (EPT)

Part I: Revising Checklist—Mark the appropriate categories.

	Response to the topic


	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	
	Addresses the topic clearly and responds effectively to all aspects of the task
	Addresses the topic clearly but may respond to some aspects of the task more effectively than others.
	Addresses the topic but may slight some aspects of the task.
	Distorts or neglects aspects of the task
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading


	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.


	Demonstrates a sound critical understanding of the assigned reading in developing a well reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading. Does not use the reading appropriately in developing a response or may not use the reading at all
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought


	Explores the issues thoughtfully and in depth.


	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence and often fails to communicate ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support


	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.
	Is well-organized and developed, with ideas supported by appropriate reasons and examples.


	Is adequately organized and developed, generally supporting ideas with reasons and examples.


	Is poorly organized and developed, presenting generalizations without adequate support or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language


	Has an effective, fluent style marked by syntactic variety and a clear command of language.
	Displays some syntactic variety and facility in the use of language.


	Demonstrates adequate use of syntax and language.


	Has limited control of syntax and vocabulary.


	Has inadequate control of syntax and vocabulary. 
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics 

(See list on next page for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.


	May have some errors but generally demonstrates control of grammar, usage, and mechanics
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist

	Problem 
	Questions 
	Comments

	Sentence boundaries 
	Are there fragments, comma splices, or fused sentences?
	

	Word choice
	Are word choices appropriate in meaning, connotation, and tone?
	

	Subject-verb agreement 
	Do main verbs agree with the subject in person and number?
	

	Verb tense 
	Is the tense appropriate to the topic and style? Does the writing shift back and forth from present to past inappropriately?
	

	Word forms 
	Are any parts of verb phrases missing or incorrect? Are verb endings correct? Do other words have correct endings and forms?
	

	Noun plurals 
	Do regular plurals end in “s”? Are irregular plurals correct? Are there problems with count and non-count nouns?
	

	Articles 
	Are articles (a, an, and the) used correctly? (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)
	

	Spelling 
	Are words spelled correctly?
	

	Punctuation 
	Are periods, commas, and question marks used correctly? Are quotations punctuated correctly? Are capital letters used appropriately?
	

	Pronoun reference 
	Does every pronoun have a clear referent? (Note: Pronouns without referents or with multiple possible referents create a vague, confusing style?)
	

	Other problems
	Are there other important problems?


	


APPENDIX G

Holistic Scoring Guide

(Based on the English Placement Test Criteria)

The categories of each score are consistent with the following legend:

a. response to the topic

b. understanding and use of the passage

c. quality and clarity of thought

d. organization, development, and support

e. syntax and command of language

f. grammar, usage, and mechanics

Score of 6: Superior

A 6 essay is superior writing, but may have minor flaws. A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5: Strong

A 5 essay demonstrates clear competence in writing. It may have some errors, but they are not serious enough to distract or confuse the reader. A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4: Adequate

A 4 essay demonstrates adequate writing. It may have some errors that distract the reader, but they do not significantly obscure meaning. A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b. demonstrates a generally accurate understanding of the passage in developing a sensible response

c. may treat the topic simplistically or repetitively

d. is adequately organized and developed, generally supporting ideas with reasons and examples

e. demonstrates adequate use of syntax and language

f. may have some errors, but generally demonstrates control of grammar, usage, and mechanics

Score of 3: Marginal

A 3 essay demonstrates developing competence, but is flawed in some significant way(s). A typical essay at this level reveals one or more of the following weaknesses:

a. distorts or neglects aspects of the task

b. demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c. lacks focus, or demonstrates confused or simplistic thinking

d. is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e. has limited control of syntax and vocabulary

f. has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2: Very Weak

A 2 essay is seriously flawed. A typical essay at this level reveals one or more of the following weaknesses:

a. indicates confusion about the topic or neglects important aspects of the task

b. demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c. lacks focus and coherence, and often fails to communicate its ideas

d. has very weak organization and development, providing simplistic generalizations without support

e. has inadequate control of syntax and vocabulary

f. is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1: Incompetent

A 1 essay demonstrates fundamental deficiencies in writing skills. A typical essay at this level reveals one or more of the following weaknesses:

a. suggests an inability to comprehend the question or to respond meaningfully to the topic

b. demonstrates little or no ability to understand the passage or to use it in developing a response

c. is unfocused, illogical, or incoherent

d. is disorganized and undeveloped, providing little or no relevant support

e. lacks basic control of syntax and vocabulary

f. has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms as long as such features do not obscure meaning.
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